INTRODUCTION
Gifted students may be affected by learning difficulties that impact
upon the expression of their academic capabilities. The nature and
interplay of dual exceptionalities can make identification challenging.
Consequently, many twice-exceptional (2E) students go unrecognized
and are not appropriately provided for, resulting in underachievement when compared to potential. This research examined
multiple perspectives in the education of 2E students in 11 New
Zealand schools. Different intervening conditions in a learning setting
that impeded or enhanced achievements, via the negotiation of
student identity and capability, were investigated.
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To help examine the phenomenon of 2E student underachievement, a
focus question was developed from an initial exploration of the data:
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How do twice-exceptional students negotiate identity and
capability within the New Zealand school system?

METHODOLOGY
The research employed constructivist grounded theory combined with the
theoretical framework of the capability approach to generate explanatory
theory. Embedded mixed methods were used. Data was obtained from
documents, questionnaires and interviews. In total, questionnaires were
received from 54 teachers and 26 2E students. Follow-up interviews were
conducted with 18 teachers, and 12 students and their parents/caregivers.
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FINDINGS
Three distinct school learning climates were identified from the data.
These were coded as empowering, remediating or disabling. Each
learning climate influenced the realized achievements of 2E students.
Learning Climate

Conceptualizing Difference

Empowering

Dual exceptionality as a construct understood. Learning strengths and
difficulties recognized and appreciated as having complex effects on the
process of learning.

Remediating

Dual exceptionality as a construct not well understood. Focus on remediation
for learning impairments. No provision for learning strengths.

Disabling

Dual exceptionality as a construct not understood. No provision for learning
strengths or impairments.

The Mobius form and its
unusual properties was used
as a visual representation of
the effects teaching practices
can have on the development
of student identity, capability,
realized achievements and
wellbeing. The figure on the
left represents a unified,
approach to teaching 2E
students in equal recognition
of both exceptionalities,
whereas the figure on the
right indicates entanglement
as a result of misconceptions.

Exploration of data highlighted issues related to the nature and
extent of shared understandings about 2E-student-learning
difference. Subsequently, conceptualizing difference was identified as
a salient feature of the emergent theory. The manner in which twiceexceptionality was conceptualized in different learning climates was
shown to impact upon the negotiation of identity and capability.
Twice-exceptionality as a construct was thus reconceptualized. Dual
exceptionalities were amalgamated so learning strengths and
difficulties were not opposites positioned at either end of a learning
continuum (right upper figure). A unified model (right lower figure) of
conceptualizing difference was developed using a Mobius form.
I think it’s perception. I know that for my son, the teacher would say to him: If
you’re so gifted why are you going to the [gifted] programme if you can’t even
do that? So there’s that perception that if you’re gifted you should be amazing
across the board—you can’t be gifted and have a parallel weakness. And
teacher perception of what giftedness is, let alone what twice-exceptionality
is...is not very good.
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Findings suggest that for 2E students, relationally inclusive practices that
build understandings about learning difference help to promote school
achievements. Such practices include recognition of learning strengths,
alongside appropriate provision for learning difficulties, that are
beneficial for 2E individuals academically, cognitively and psychosocially.

